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Laily Annastasya Rifqah, (2019) : The Comparison of Student’s writing 
attitude with Teacher’s Error Correction 
and Non-Teacher’s Error Correction at 
Senior High School 12 Pekanbaru 
 
This research is aimed to find the comparison of student’s writing attitude 
with teacher’s error correction and non-teacher’s error correction at senior high 
school 12 Pekanbaru. The specific objective of this research was to find out 
whether there is a significant difference between the student’s writing attitude 
who get error correction and with non-teacher’s error at the eleventh grade of 
senior high school 12 Pekanbaru. This study was conducted at State Senior High 
School 12 Pekanbaru on 16
th
 August 2019. The population of this study was 393 
students and the sample were 72 students; 36 students from XI MIPA 2 and 36 
students from XI MIPA 6. For the technique in choosing the sample, the writer 
used cluster random sampling. In collecting the data, the writer used questionnaire 
that is adapted from Kear, Coffman, Mckenna, and Ambrosio (2000) to assess 
students’ writing attitudes that  consisted of 28 items. The study was conducted ex 
post facto or causal comparative research. The members of the research consisted 
of the writer, and the students of Grade XI. To determine the comparison between 
two variables researched, the writer used independent sample t-test formula and 
analyzed by using SPSS version 20.0. The findings showed that the Sig. (2-tailed) 
is .000. It can be concluded the sig. (2-tailed)   .05. It means that null hypothesis 
(H0) is rejected, therefore the alternative hypothesis (Ha) is accepted. In 
conclusion, there is a significant difference between the student’s writing attitude 
who get error correction and with non-teacher’s error.  
 






















Laily Annastasya Rifqah, (2019) : Perbandingan Sikap Menulis dari 
Siswa dengan Koreksi kesalahan dari 
guru dan siswa yang tidak dengan 
koreksi kesalahan dari guru di SMA 
Negeri 12 Pekanbaru 
 
Penelitian ini bertujuan untuk mengetahui perbandingan sikap menulis 
siswa dengan koreksi kesalahan dari guru dan siswa yang tidak dengan koreksi 
kesalahan dari guru di SMA Negeri 12 Pekanbaru. Tujuan khusus dari penelitian 
ini adalah untuk mengetahui apakah ada perbedaan yang signifikan antara sikap 
menulis siswa yang mendapatkan koreksi kesalahan dan yang tidak mendapatkan 
koreksi kesalahan pada siswa kelas XI SMA 12 Pekanbaru. Penelitian ini 
dilakukan di SMA Negeri 12 Pekanbaru pada 16 Agustus 2019. Populasi 
penelitian ini adalah 393 siswa dan sampelnya adalah 72 siswa; 36 siswa dari XI 
MIPA 2 dan 36 siswa dari XI MIPA 6. Untuk teknik dalam memilih sampel, 
penulis menggunakan cluster random sampling. Dalam mengumpulkan data, 
penulis menggunakan kuesioner yang diadaptasi dari Kear, Coffman, Mckenna, 
dan Ambrosio (2000) untuk menilai sikap menulis siswa yang terdiri dari 28 item. 
Penelitian dilakukan secara ex post facto atau penelitian komparatif kausal. Untuk 
menentukan perbandingan antara dua variabel yang diteliti, penulis menggunakan 
rumus uji-t sampel independen dan dianalisis dengan menggunakan SPSS versi 
20.0. Temuan menunjukkan bahwa Sig. (2-tailed) adalah .000. Dapat disimpulkan 
sig. (2-tailed) ≤ .05. Ini berarti bahwa hipotesis nol (H0) ditolak, oleh karena itu 
hipotesis alternatif (Ha) diterima. Kesimpulannya, ada perbedaan yang signifikan 
antara sikap menulis siswa yang mendapatkan koreksi kesalahan dan yang tidak 
mendapatkan koreksi kesalahan. 
 





















(: دراسة المقارنة في موقف الكتابة بين التالميذ ٩١٠٢ليلي أنستاشا رفقة، )
التفتيش من المدرس والتالميذ الذين الذين وجدوا 
 ٠٩ال يجدونه منه في المدرسة الثانوية الحكومية 
 بكنبارو
 
موقف الكتابة بني التالميذ الذين وجدوا  هذا البحث يهدف إىل معرفة فرق 
 ٢٣التفتيش من املدرس والتالميذ الذين ال جيدونه منه يف املدرسة الثانوية احلكومية 
موقف . وأما اهلدف األساسي من هذا البحث فلمعرفة وجود الفرق اهلام يف بكنبارو
الكتابة بني التالميذ الذين وجدوا التفتيش من املدرس والتالميذ الذين ال جيدونه منه يف 
املدرسة الثانوية احلكومية . وقيم هذا البحث يف بكنبارو ٢٣املدرسة الثانوية احلكومية 
تلميذا وعدد عينته  ٤٤٤. وعدد جمتمعه ٣١٢٤أغسطس  ٢١بالتاريخ  بكنبارو ٢٣
 ٣شخصا منهم يأتون من الفصل احلادي عشر لقسم العلوم الطبيعية  ٤١تلميذا؛  ٢٣
خدمت . ولتعيني العينة است١والباقي من الفصل احلادي عشر لقسم العلوم الطبيعية 
احثة أسلوب االستبيان ويف عملية مجع البيانات استخدمت الب. الباحثة املعاينة العنقودية
مادة  ٣٣( املتكّون من ٣١١١) Ambrosio، وKear ،Coffman ،Mckennaاملتأّهل من 
لتقدير موقف التالميذ. وقيم البحث بالتحليل االرجتاعي أو بدراسة املقارنة السببية. 
 للعينة غري املستقلة مث t-وملعرفة املقارنة بني املتغريين استخدمت الباحثة صيغة اختبار
اإلحصائية اللعلوم االجتماعية قامت بتحليل البيانات من خالل برنامج احلزمة 
. ١٠ذيل(>-٣. فاستنتج أن سيج.)١١١ذيل( -٣والنتيجة تدل على أن سيج.).٣١
وذلك مبعىن أن الفرضية املبدئية مردودة والفرضية البديلة مقبولة. فهناك فرق هام يف 
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 INTRODUCTION   
A. Background of the Problem 
Attitude is the first thing that can tell everyone about ourselves 
because it controls our action. It determines behavior in a complex way but 
also emerges as an outcome of language learning (Petric, 2002). In learning 
activity, especially in English subject, students learn their lessons in 
different ways. Students learn English through the four language skills, 
therefore their attitudes are important to make them easier in learning 
English. Among the four language skills of English, students‟ attitudes in 
writing are the topics that are discussed in this research. 
Mckenna, Kear, and Ellsworth (1995) stated that attitude can have an 
effect on the writing ability because it can influence factors such as the 
extent to which students' are willing and able to take on the learning task at 
hand (cognitive engagement). Writing attitude is one of the attitude that can 
affect students in their writing class. Writing attitude is the way of students 
to put their participation in writing activity. To sum up, students‟ writing 
attitudes are different from one student to another, but ideally students 
should have positive attitude to writing as it can help them to achieve better 
writing achievement.  
In line with Chandler (2003), teachers should give error correction and 





writing. It means that feedback or correction is important for students to 
know about their progress in their learning. Improving writing ability is a 
necessity for every students in order to make them well in their learning 
activities.  
Error correction is a real and urgent issue that orders teachers‟ 
attention. It gives a crucial feedback for students, because it will show them 
their error in their writing. That is why error correction should be given to 
students‟ writing. Teachers as the error corrector should be able to make the 
corrections are clearly enough for the students in order to make them 
comprehending their error and they will not repeat the same error in their 
writing activity. 
Schools in Indonesia apply Curriculum 13 (KURTILAS) as the 
guidance in learning-teaching process. Curriculum 13 has integrated the four 
language skills of English in every basic competencies of learning English 
activities. Say for example, if students want to learn about some stories of 
fairy tale, fable, legend, etc. (narrative text), they have to read the stories, 
listen carefully to teachers‟ explanation, write their analysis of the stories, 
and then they have to retell the narrative text by speaking up in front of the 
class. 
According to Curriculum 13 (Kementerian Pendidikan dan 
Kebudayaan, 2013) attitude is included in the basic competencies of 
curriculum. The attitudes that are mentioned in curriculum 13 are: 





2. To develop honest, disciplined, confident, and responsible behavior  
3. To develop responsibility, caring, cooperation and peace-loving 
behavior.  
On January 2019, the writer did an observation at State Senior High 
School 12 Pekanbaru. The school applies curriculum 13 as the guidance in 
the teaching-learning process. During the writer‟s observation, the writer 
found that some students at the eleventh grade of State Senior High School 
12 Pekanbaru had negative writing attitudes. It can be seen from some 
phenomena that the writer found from interviewing the teachers that some 
students still have negative writing attitudes eventhough they get error 
correction from their teachers or not, some students still make the same 
error in writing, and some students were not interested in writing activity. 
The students‟ writing attitude with teacher‟s error correction and non-
teacher‟s error correction are reflected by the participation of the students 
and their score during the writing class. 
Besides those practical research problems that the writer finds from 
preliminary research, the writer tries to find more evidence that can make 
the finding of problems stronger. According to Creswell (2012) research 
based research problem is the “problem” will be based on a need for further 
research because a gap exists or we need to extend the research into other 
areas. The writer adds research based research problem in order to make the 





Some previous research are related to students‟ writing attitudes, 
which are related to students‟ writing attitudes toward teacher‟s error 
correction. Those research have found that students who get error correction 
from teachers mostly showed their positive attitudes in writing (Fitriana, 
2017; Hamouda, 2011; Salteh & Sadeghi, 2015). Another research have 
found that students who get oral error correction showed positive attitudes 
in speaking English (Azara & Molavi, 2012; Faqeih, 2015; Shi, 2017; Zhu, 
2010). 
In the other hand, Truscott (2007) and Khan (2017) found the opposite 
findings that error correction is harmful for students because it can make 
students afraid to do error, limit themselves and students generally have bad 
attitudes on learning. It means, students with non-teacher‟s error correction 
have positive attitudes in writing because they do not limit themselves in 
writing. 
To sum up, there are not only positive attitudes but also negative 
attitudes that can be the result of the research about the students‟ writing 
attitude who get error correction and don not get error correction in learning 
English. Those previous research are become the research based research 
problems for this research because from those findings, the writer find a gap 
which is necessary to be investigated by the writer. Those previous research 
still showed the difference between the students‟ writing attitude with error 
correction and non-error correction from teacher in writing. Thus, the writer 





Comparison between Students‟ writing attitude with Teacher‟s Error 
Correction and Non-Teacher‟s Error Correction at State Senior High School 
12 Pekanbaru”. 
B. Problem 
After conducting preliminary research at the 11
th
 grade of State Senior 
High School 12 Pekanbaru, it can be seen clearly that most of the students 
are still having negative writing attitudes. To make the problem of this 
research clearer, therefore the problems of this research are identified as 
follows: 
1. Identification of the problem 
Based on the preliminary research of writer in State Senior High 
School 12 Pekanbaru and research based research problem, the problems 
are identified as follows: 
a. How is the students‟ writing attitude with teacher‟s error correction 
and who do not get teacher‟s error correction in their writing class? 
b. How is the ability of students who get error correction and with non-
teacher‟s error correction in English writing? 
c. How do students who get error correction have different writing 
attitudes toward the same error correction in their writing class? 
d. How dp students with non-teacher‟s error correction get scores as 







2. Limitation of  the Problem 
After identifying the problems stated above, the writer is necessary 
to limit and focus of her research on the comparison of students‟ writing 
attitude with teacher‟s error correction and non-teacher‟s error correction 
at eleventh grade of State Senior High School 12 Pekanbaru. 
3. Formulation of the Problem 
According to the problems that are found above, the formulation of 
the problems are: 
a) How is the students‟ writing attitude who get teachers‟ error 
correction at the eleventh grade of State Senior High School 12 
Pekanbaru? 
b) How is the students‟ writing attitude who do not get teachers‟ error 
correction at the eleventh grade of State Senior High School 12 
Pekanbaru? 
c) Is there any significant difference between the students‟ writing 
attitude with teacher‟s error correction and non-teacher‟s error 
correction at the eleventh grade of State Senior High School 12 
Pekanbaru? 
C. Objective and Significance of the Research 
1. Objective of the research 
The objectives of the research are as follow: 
a. To know the students‟ writing attitude who get error correction at 





b. To know the students‟ writing attitude with non-teacher‟s error 
correction at the eleventh grade of State Senior High School 12 
Pekanbaru 
c. To examine if there is a significant difference between the students‟ 
writing attitude who get error correction and with non-teacher‟s 
error correction at the eleventh grade of State Senior High School 
12 Pekanbaru 
2. Significance of the Research 
The significance of the research are as follow: 
a. Hopefully, this research is able to benefit the writer as a novice 
researcher, especially in learning how to conduct a research. 
b. The research findings of this research are expected to be useful and 
valuable for students and teachers. 
c. Besides, the research findings are also expected to be helpful and 
valuable inspiration, especially for those who are concerned in the 
world of teaching and learning English as a foreign language. 
d. Finally, the research findings are also expected to be the practical 










D.  The Reason for Choosing the Title  
There are some reason why the writer is interested to carry out this 
research. The reasons are as follows: 
1. The title of this research is relevant with the writer status as the student 
of English Education Department. 
2. The title of this research is not yet investigated by other previous 
researchers. 
3. The location of the research facilitates the writer in conducting the 
research. 
E. Definition of the Term 
There are so many terms that are involved in this research. Therefore, 
to avoid misunderstanding toward the terms used in this research, the 
following terms are necessarily defined as follows: 
1. Writing attitude is an effective regulation that causes the author to feel 
happy or unhappy during the writing activity. Therefore, the writer 
conducts this term to this research.  
2. Error correction is one of the strategies used by a teacher or more 
advanced learner to correct errors in a students‟ speech or writing and 
it may be direct (teacher supplies the correct form) or indirect (the 









REVIEW OF RELATED LITERATURE 
A. The Theoretical Framework 
1. Attitude 
a. Writing attitude 
According to Hornby (2015), attitude is the way that somebody 
thinks and feels about somebody or something. It means, attitude is 
how somebody will behave towards something happen in his life. The 
one who always needs to control his attitudes toward something is 
student. Students have their daily life at schools. They learn something 
new in every subject every day in schools. Attitudes and students 
cannot be separated from each other. Why? It is because students 
always show their attitudes toward everything in their subject, 
especially when they learn their lesson. Students‟ attitudes are 
something that must get attention from teachers. If students show their 
bad attitudes toward something, teachers should pay attention to it and 
try to solve it. Teachers should show the way of how to be good on 
thinking and feeling something to students. 
The psychology of attitudes is generally a social psychology of 
attitudes. Attitudes have been a focus in social psychology. According 
to Albarracin, Sunderrajan, Lohmann, and Chan (2018) Attitudes are 
often learned from others, make individuals similar to members of 





act of attempting to change the attitudes of another person. Attitude is 
crucial for learning process. In line with Khan (2017), attitude has 
been identified as one of the most important factors in learning a 
foreign language. Hamouda (2011; in Sotoudehnama & Molavi, 2014) 
also emphasized the importance of learners‟ attitudes as a supporting 
or inhibiting factor for their motivation and engagement in the 
improvement process. The attitudes of students can be influenced by 
teachers, because Richards and Schmidt (2010) states that teachers 
should influence students‟ attitudes and perceptions in a positive way. 
Attitudes are in people‟s memory. According to Crano & Prislin 
(2008), attitudes were “things” that in some way be located in memory 
and when asked about an attitude, the memory suggest that held the 
necessary information was questioned, and the attitude was produced. 
To sum up, attitude is the crucial thing for students. It affects 
students‟ personality in facing their life in the schools. Positive and 
negative attitudes have different influence for students. If students 
have positive attitudes toward something, they will enjoy their 
activity. Besides, if they have negative attitudes toward something, 
they will ignore it and sometimes being rude. So, attitudes is the 
precious thing to be controlled in order to make students have good 
personalities and good scores. 
In writing attitude, students‟ attitudes are seen through their 





this case is student, show up the way he acts in writing activity. 
Writing attitude did not represent a personality characteristic or a 
short-lived, but it aligned with a mood (Graham, Berninger, & Fan, 
2007). Students‟ writing attitudes can be stated as the way of students 
face or response their writing activity. 
Ideally, students should have positive writing attitudes, because 
those with a positive attitudes normally use more creative strategies to 
cope with the problems while writing (Isen, 1999; in Khaki et al., 
2013). Besides, the knowledge, attitudes, and beliefs that students 
hold about writing play an important role in determining how the 
composing process is carried out and what the eventual shape of the 
written product will be (Graham et al, 1993; in Gert Rijlaarsdam, 
2007). If at all possible, students should have positive attitudes to 
writing as it can help them to achieve better writing achievement 
(Setyowati & Sukmawan, 2018). Students who had negative attitude 
to writing viewed writing as difficult and stressful and felt that there 
was little they could do. On the other hand, the students who have 
positive attitude toward writing perceived writing as something 
interesting, challenging, and fun because writing help them to express 
themselves and get more knowledge on certain topic. 
According to Graham et al. (2007) students‟ writing attitude can 
be assessed by looking students‟ responses toward seven items. They 





writing during summer vacation (holiday), writing instead of playing, 
writing in school, spending free time at home writing, and writing 
time at school. 
Writing for fun at home and spending students‟ free time at 
school for writing indicate students‟ feel about writing. If they love 
writing so much, they will have positive attitudes towards it. In 
writing during holiday, students write everything they want in their 
writing activity during their holiday. And also, for writing instead of 
playing, students prefer to do writing instead of playing in their time. 
Meanwhile, students should do writing in school, but undoubtedly 
they have different attitudes toward it. In the other hand, spending free 
time at home for writing is maybe a rare activity for students. The last, 
writing time at school is the good condition to look at students‟ 
responses. To sum up, those indicators should be appeared in this 
research in order to assess students‟ writing attitudes. 
In conclusion, writing attitudes are important to be controlled. 
Writing attitudes become one of the factors that students are good or 
not in their learning. Writing attitudes involve writing for fun at home, 
spending free time at school writing, writing during summer vacation 
(holiday), writing instead of playing, writing in school, spending free 
time at home writing, and writing time at school. The writer takes it as 






b. Students‟ writing attitude 
According to Graham et al. (2007) students‟ writing attitude can 
be assessed by looking students‟ responses toward seven items. They 
are; writing for fun at home, spending free time at school writing, 
writing during summer vacation (holiday), writing instead of playing, 
writing in school, spending free time at home writing, and writing 
time at school. 
Students‟ writing attitude is seen through their participation in 
writing. Writing attitude is the attitude that a writer, in this case is 
student, show up the way he acts in writing activity. Writing attitude 
did not represent a personality characteristic or a short-lived, but it 
aligned with a mood (Graham et al., 2007). Students‟ writing attitudes 
can be stated as the way of students face or response their writing 
activity. The researchers found that the students having more positive 
attitudes towards writing had higher writing achievement than their 
counterparts with weaker attitudes towards writing (Bulut, 2017). 
2. The Essence of Error Correction 
a. Error correction 
According to Hornby (2015), error is a mistake, especially one 
that causes problems or affects the result of something. It means error 
is something that is wrong and changing the result to be the wrong 
one. Errors involve a gap in the learner‟s inter language. It means that 





produce fluent sentences. Error can be defined as the use of a 
linguistic item in a way which a fluent or native speaker of the 
language concerns as showing out of order or incomplete learning 
(Richards & Schmidt, 2010).   
Error is a usual thing in learning process. Errors have been 
studied to discover the processes learners make use of in learning and 
using a language (Richards & Schmidt, 2010). Many of researchers 
agree that errors can increase students‟ ability in learning, especially 
learning a language. A long with error, correction for correcting the 
error is one thing that cannot be ignored. 
In error correction, teachers give some correction of errors to 
their students. Error correction is a real and urgent issue that orders 
teachers‟ attention (Lee, 2004). It gives a crucial feedback for 
students, because it will show them their error in their writing. 
Teachers‟ written feedback plays a crucial role in teaching writing 
skill (Hamouda, 2011). A lot of teachers express a view that errors 
should not be ignored (Woods, 1989). That is why error correction 
should be given to students‟ writing. Error correction as the feedback 
is included in curriculum. Students cannot self-correct their errors 
because they are a reflective product of their current stage of L2 
development (Amara, 2015). It means the error correction should be 





Although error correction is important, but correcting the errors 
made by students when they speak or write is one of the most difficult 
tasks in language acquisition (Amara, 2015). It is because error 
correction can be intrusive and therefore unwarranted if teachers do it 
directly (Cogie, Strain, & Lorinskas, 1999). The direct error correction 
that is given by the teachers to students‟ writing can make two 
conditions of the students toward their attitude in learning writing in 
English. Some students may give their attention to the error 
correction, but it is possible if some other students choose to not 
giving their attention to the error correction and still doing the same 
error in the next tasks. 
Another purpose for doing error correction is, there is a danger 
that by leaving errors untreated, the defective language might serve as 
an input model and be acquired by other students in the class (Amara, 
2015). It means, if teachers do not treat the students‟ error, something 
bad will happen to students. The students who do not know their 
mistakes maybe will make the same mistakes because of their lack 
knowledge. As stated above, the students may acquire 
For some purposes about why error correction should be done 
for student, the effectiveness of error discovery is supported as well in 
process-oriented classroom texts for ESL learners (Cogie et al., 1999). 
This statement has shown the fact that error correction can discover 





in process-oriented classroom for ESL learners. Eventhough English 
as foreign language in Indonesia, but English belongs to one of the 
compulsory subject that have to be taught by teachers in every 
schools. 
Error correction is a very complicated and weighty problem. 
Language teachers need to be armed with some theoretical 
foundations and be aware of what they are doing in the classroom. 
Similarly with Lyster and Ranta (1997;46) said that there are six 
different ways that classified the error correction methods that 
teachers employ, they are: explicit correction, recasts, clarification 
request, metalinguistic clues, elicitation, and repetition. 
Explicit correction refers to teacher corrects the student‟s 
writing by explicitly stating that the utterance was incorrect with a 
firm “no”. Then, if teacher does not explicitly state to the student that 
their initial utterance was incorrect, it means teacher did recast to 
correct the error. Clarification request is teacher seeks to correct the 
student‟s error by trying to elicit self-generated correction from the 
student, whereby the student attempts to correct themselves, rather 
than the corrected form being immediately provided by the teacher. In 
metalinguistic clues, teacher asks the student a question about their 
incorrect utterance in order to forbid self-repair. Elicitation means 
teacher provides the student with questions that require more than a 





utterance and placing emphasis on the error by raising the intonation 
of their voice over the error and generally by turning the incorrect 
utterance into a question. All of those six techniques of correcting 
students‟ error are mostly done by teachers to give feedback for their 
students in writing activity.  
In the other hand, non-teacher‟s error correction means teachers 
do not give error correction for their students. According to Truscott 
(2007), the finding of his research has found correction to be a clear 
and dramatic failure. Error correction can limit students in their 
performance and enthusiasm in writing. Therefore, error correction is 
not given by teachers because the bad effect. Some teachers prefer to 
do not give error correction to their students, instead they just give 
scores without mark any error. Teachers, in this case, give more 
attention to explain the lesson so that the students will understand and 
will avoid the error without decreasing their enthusiasm in writing. 
According to statements above, error correction limits students‟ 
ability in writing. Particularly, students at school do not like writing or 
experience difficulty in writing task (Bulut, 2017). In the non-error 
correction condition, students received no corrections at all from 
teacher. 
Based on those statements from the experts, it can be concluded 
that error correction is a technique that mostly teachers use to give 





give error correction because they consider error correction is harmful 
for students. 
b. Assessment of students‟ writing attitude with teacher‟s error 
correction  
The assessment of writing attitudes students with teacher‟s error 
correction and non-teacher‟s error corection aims to list and describe 
all of grounded theories in order to make the indicators of this 
research. 
Moreover, Graham et al. (2007) stated the seven components to 
assess students‟ writing attitudes. They are; writing for fun at home, 
spending free time at school writing, writing during summer vacation 
(holiday), writing instead of playing, writing in school, spending free 
time at home writing, and writing time at school. 
In this research, the writer adapts the writing attitudes indicators 
from Graham et al. (2007). Thus, the indicators of this research will be 
7 (seven) indicators. It is divided into writing attitudes indicators such 
as; writing for fun at home, spending free time at school writing, 
writing during summer vacation (holiday), writing instead of playing, 
writing in school, spending free time at home writing, and writing 
time at school. All of those indicators of students‟ writing attitude 
with teacher‟s error correction and non-teacher‟s error correction 












3. Comparison between the Students’ Writing Attitude with Teacher’s 
Error Correction and Non-Teacher’s Error Correction  
In learning activity, students get different teaching style from their 
teachers. One class and the others have different circumstance in learning 
activity. Teachers‟ techniques in learning activity are one of the factors 
that affect the learning circumstance in the class. One of techniques is 
error correction. Some teachers prefer to give error correction and the 
others think that give error correction is harmful for students. So, not only 
there are students who get error correction but also there are students with 
non-teacher‟s error correction from their teachers. 
Fathman & Whalley (1990)  in a study investigated the effect of 
error correction on students‟ improvement in writing. They compared 
groups who received error feedback to those receiving little - if any- 
feedback. They found out that the groups obtaining error feedback did 
much better in grammatical writing than those receiving little- if any 
feedback on their writings. 
Variable Indicators 
Students‟ writing attitudes  1. Writing for fun at home 
2. Spending free time at school 
writing 
3. Writing during summer 
vacation (holiday) 
4. Writing instead of playing 
5. Writing in school 
6. Spending free time at home 
writing 





Students with teacher‟s error correction and with non-teacher‟s error 
correction have different writing attitudes. According to Bitchener, Young, 
and Cameron (2005; 202) found  that the scores of students who get error 
correction are higher than the scores of students with non-teacher‟s error 
correction. The result indicates positive effects of written corrective 
feedback on particular linguistic features in student writing. 
Robb, Ross, and Shortreed (1986) have found that students‟ 
performance in error correction was not affected by the salience of error 
feedback, including whether error location was made explicit for students. 
Leki (1991) also points out that an awareness of students' learning styles 
will enable teachers to adapt appropriate techniques and methods that suit 
the students' preferences. 
To sum up, when teachers treat errors comprehensively, the 
responsibility for error correction is certainly on themselves, which make 
students dependent to teachers. Also, when teachers zero in on students‟ 
error in writing, there is less time for feedback on other perhaps more 
important aspects for writing such as content and coherence.  
B. Relevant Research 
According to Hornby (2015) in oxford advanced learner‟s dictionary, 
relevant means closely connected with the subject that it is being discussed or 
thought about. Research is a systematic process of collecting and analyzing 
data that will investigate a research problem or question, or help researchers 





be concluded that relevant research is a research that is relevant and have 
similar connection or discussion with our own research. The writer finds ten 
research that are relevant with writer‟s research. 
The first research belongs to Lan, Hung, and Hsu (2011) from Taiwan 
entitled Effects of Guided Writing Strategies on Students‟ Writing Attitudes 
Based on Media Richness Theory. This research focus on EFL students‟ 
attitudes in writing activity and develop different guided writing strategies 
based on media richness theory and further evaluate the effects of these 
writing strategies on younger students‟ writing attitudes in terms of 
motivation, enjoyment and anxiety. It conducted quantitative experiment 
research design in order to find the answer of what students and teachers‟ 
preferences and attitudes toward correction in writing activity are. To find out 
the answer, the researcher conducted the experiment with repeated-measures 
design and completed in twelve weeks. The finding of this research is stated 
that overall this study found RM-GWS had a more positive influence on 
enhancing writing attitudes than the other proposed strategies. In sum up, the 
students who get mostly RM-GWS guided writing strategies have positive 
writing attitudes. 
Secondly, Zhu (2010) conducted a research entitled An Analysis of 
College Students‟ Attitudes toward Error Correction in EFL Context. This 
research is as the second relevant research of writer‟s research. Zhu 
conducted the research in China and focused on EFL teachers‟ and students‟ 





qualitative approach as the research design. The finding of the research is 
students show good attitudes while teachers give them error correction in 
their speaking. The good attitudes is shown in the improvement of students‟ 
ability in speaking. 
Thirdly, the previous research is conducted in Indonesia by Setyowati 
and Sukmawan (2018) which the title is EFL Indonesian Students‟ Attitude 
toward Writing in English. English is as foreign language in Indonesia, 
therefore the research focus on EFL students‟ attitudes toward writing in 
English. Descriptive quantitative is used as the research design. To collect the 
data, the researcher used questionnaire random interview, and documentation 
of students‟ self-reflection writing as the instruments. The researcher found in 
this research that none of the students has low attitude in writing, while fifty 
eight percent of them has moderate attitude to writing, and the rest of them 
have positive attitude to writing. The result from the interview also reveals 
that although the students have moderate attitude to writing, they view 
writing as difficult, and stressful. While those who have high attitude, mostly 
view writing as interesting and challenging. The finding also reveals several 
efforts the students do to improve their writing skill, among others are 
practice writing, reading a lot for knowledge and ideas, and using diary 
writing. In conclusion, EFL Indonesian students have positive attitudes in 
writing in English. 
The fourth relevant research is entitled Teachers‟ and Students‟ 





is investigated by Salteh and Sadeghi (2015) in Iran. The research focused on 
ESL teachers‟ and students‟ attitudes toward error correction in writing. The 
quantitative-qualitative study is chosen by the researchers to be research 
design of this research. In order to collect the data, questionnaire and 
interview are used as instruments. The finding is both teachers and students 
showed positive attitudes toward error correction in writing. 
Fifthly, Graham et al. (2007) conducted a research entitled The 
Structural Relationship between Writing Attitude and Writing Achievement 
in First and Third Grade Students. This research is conducted in USA and 
focused on students‟ writing attitudes and its relation with writing 
achievement. Correlational research is the design of this research and 
questionnaire is used as instrument to collect the data. The finding of this 
research is girls were more positive about writing than boys, but there was no 
statistical difference in their writing achievement related to gender. This 
research extends models based on the cognitive and language processes of 
writing to include the role of attitude, which is an affective component of 
motivation. 
The sixth relevant research belongs to Tahriri, Shabani, and Zokaei 
(2016) entitled EFL Learners‟ Attitudes toward Writing Instruction Based on 
Critical Language Awareness, it is conducted in Iran. This research focused 
on the attitudes of upper-intermediate EFL female learners toward writing 
instruction based on critical language awareness (CLA). Mixed-method 





QPT, a researchers made opinionnaire and semi-structured interview were 
used to elicit the data. The researcher through this research found that an 
overall positive attitude toward CLA-based writing class. This study might be 
of help to writing teachers, and textbook and syllabus designer in that they 
can bring critical language awareness into consideration in EFL context.  
Seventhly, Dhadhodara et al.(2017) entitled The Writing Attitude of 
Higher Education Students. This research is conducted in Taiwan and the 
main objective of this study was to measure writing attitude of higher 
education students with reference to their gender, social class, category, and 
area of residence, discipline of the study, parental educational status and 
known languages. The research design that is used by the researchers in the 
research is survey method. For collecting the data, questionnaire is used to be 
the instruments. The finding of this research is there was no significant 
difference in writing attitude in the context of students‟ gender, social class 
category, discipline of the study, parental educational status and languages 
known. There was significant difference in writing attitude in the context of 
students „area of residence. It can be concluded that the level of writing 
attitude of higher education students was high and fairly above than the 
average score, in the other words, they have positive writing attitudes. 
The eighth relevant research is from Bulut (2017) entitled The Effect of 
Primary School Students‟ Writing Attitudes and Writing Self-Efficacy Beliefs 
on Their Summary Writing Achievement. The research is conducted in 





in speaking activity. The research design of the research is the relational 
survey mode and questionnaire is that writing attitude scale and test is that 
evaluation form for narrative text are conducted as the instrument for 
collecting the data. The finding of the research there is a relationship between 
students' attitudes towards writing, writing self- efficacy and writing 
achievement. Writing attitude and writing self-efficacy significantly and 
positively affect summary writing achievement.  
The ninth relevant research belongs to Khan (2017) entitled Positive 
Attitudes and English Language Learning: Psycho – Pedagogic Connections. 
This research is conducted in Saudi Arabia. The focus of this research is 
Exploring EFL learners‟ attitudes toward education in general. The 
quantitative correlational approach is used as research design. For collecting 
the data, the researcher used questionnaire as the instruments. Through this 
research, the researcher found that mostly of students have bad attitudes on 
learning in general. It means they showed negative attitudes in learning 
reading, speaking, listening, and writing. This is very contrary with other 
research findings which stated that most of students show positive attitudes in 
learning, especially in receiving error correction from teachers. 
The tenth relevant research belongs to a journal entitled The Effect of 
Error Correction on Learners‟ Ability to Write Accurately that it is 
investigated by Truscott (2007) in Taiwan. In this research, Truscott focused 
on exploring some research and synthesizing it to find the effect of error 





quantitative approach as the research design. The test is as the instrument for 
collecting the data. The research finding from this research is contradictive 
with the mainstream finding about the attitudes of students who get error 
correction in writing. In this research, Truscott found that error correction 
gave bad effect for students. Error correction could make students limit their 
progress in writing because they were afraid for making errors. To sum up, 
students who get error correction mostly have negative attitudes in writing. 
To sum up, all of those relevant research above are related to the 
research that will be conducted by the writer. Some previous research are 
related to students‟ attitudes in writing and those previous research conducted 
various conditions of students in order to know their writing attitudes. Mostly 
researchers have found that students who get error correction from teachers 
showed their positive attitudes in writing (Azara & Molavi, 2012; Faqeih, 
2015; Fitriana, 2017; Hamouda, 2011; Salteh & Sadeghi, 2015; Shi, 2017; 
Zhu, 2010). Another relevant research found that students who get error 
correction have negative attitudes because they found that error correction  is 
harmful and limit students‟ ability (Khan, 2017; Truscott, 2007). It can be 
concluded that not only positive attitudes but also negative attitudes that can 
be the result of the research about students‟ writing attitudes toward error 
correction in learning English. Besides, there is not a research to find the 
comparison between the students‟ writing attitude with teacher‟s error 
correction and who do not get teacher‟s error correction yet. Thus, the writer 





correction and who do not get teacher‟s error correction which the relevant 
research are related to the problem that will be investigated by the writer. 
C. Operational Concept 
The related theoretical concepts on all of the variables that should be 
practically and empirically operated in an academic writing – a research paper 
is the definition of operational concept (Syafi‟i, 2017). It means operational 
concept is used as a guidance to avoid misunderstanding in a scientific 
research. It should be interpreted into particular words in order to make it 
easy to measure. It is very crucial to explain the variables used in this 
research briefly. There are two variables in this research, independent 
variable is symbolized by X and dependent variable is symbolized by Y.  
For this research, there are two variable X, they are  and . Variable 
 is the students with teacher‟s error correction and variable  is the 
students who do not get teacher‟s error correction. Both of variable X are the 
eleventh students at State Senior High School 12 Pekanbaru.  
Variable Y refers to students‟ writing attitudes. The indicators of 
variable Y are based on the indicators of writing attitudes from Graham et al. 
(2007), they are: 
1) Writing for fun at home 
2) Spending free time at school writing 
3) Writing during summer vacation (holiday) 
4) Writing instead of playing 





6) Spending free time at home writing 
7) Writing time at school 
D. Assumption and Hypothesis 
1. The assumption 
After looking the theories and phenomena in this research, the 
writer assumes that: 
a) Students who get error correction from teacher and students 
with non-teacher‟s error correction from teacher have different 
writing attitudes. 
b) The better writing attitude from the students the better scores 
the students will get. 
2. The hypothesis 
Based on the assumption above, the hypothesis of this research can 
be formulated as follows: 
Ho : There is no significant difference between the students‟ writing 
attitude who get error correction and with non-teacher‟s error 
correction at the eleventh grade of senior high school 12 Pekanbaru 
Ha : There is a significant difference between the students‟ writing 
attitude who get error correction and with non-teacher‟s error 










A. Research Design 
 The research design that is used in this research is ex post facto or 
causal comparative research design. According Lodico, Spaulding and 
Voegtle (2010) causal comparative research is a research approach that 
seeks to explain differences between groups by examining differences in the 
experiences of group members. This design is non-experimental. However, 
like experimental research, it examines the effect of an independent variable 
(the past experience) on a dependent variable while also trying to control 
unnecessary variables. However, unlike experimental research, the 
independent variable (the past experience) has either already occurred, or it 
would be unethical to manipulate. Unlike experimental research, the writer 
does not have control over the independent variables, making statements of 
causality more difficult. When examining causal - comparative research, the 
results are suggestive of possible causal relationships but clear cause - and - 
effect statements should be avoided.  
In ex post facto research the writer takes the effect (or dependent 
variable) and examines the data retrospectively to establish causes, 








B. Time and Location of the Research 
This research was conducted by the writer at the eleventh grade 
students of Senior High School 12 Pekanbaru on 16
th




C. Subject and Object of the Research 
The subject of this research is the eleventh grade students of Senior 
High School 12 Pekanbaru. Thus, the object of this research is the 
significant difference between the students‟ writing attitude who get error 
correction and with non-teacher‟s error correction. 
D. Population and Sample of the Research 
 The population of this research is the eleventh grade students of 
Senior High School 12 Pekanbaru in 2019/2020 academic years. The 
students are divided into 6 science classes and 5 social classes. The 
population of this research can be seen as follows: 
Table III.1 
The population of the eleventh grade students of 
Senior High School 12 Pekanbaru 
No. Class Students 
1 XI MIPA 1 35 
2 XI MIPA 2 36 
3 XI MIPA 3 36 
4 XI MIPA 4 36 
5 XI MIPA 5 35 
6 XI MIPA 6 36 
7 XI IPS 1 36 
8 XI IPS 2 36 
9 XI IPS 3 35 
10 XI IPS 4 36 






In this research, in order to take the sample of the population, the 
writer used cluster sampling. Cluster sampling involves grouping the 
population and then selecting the groups or the clusters rather than 
individual elements for inclusion in the sample (Tavakoli, 2012). By cluster 
sampling, the writer can select a specific number class and then examine all 
the students in those selected classes. Considering the population of the 
research is more than 100 students, so the sample of this research can be 
seen as follows: 
Table III.2 
Sample of the research 
No. Class Students 
1 XI MIPA 2 36 
2 XI MIPA 6 36 
Total number of sample 72 
 
E. Technique of Collecting the Data 
The technique that the writer used in collecting the data was 
questionnaire. Questionnaire is a research instrument that presents 
respondents with a series of questions or statements to which they are to 
react either by writing out their answers or selecting them among existing 
answers (Tavakoli, 2012). The popularity of questionnaires is due to the fact 
that they are easy to construct, extremely useful, and uniquely capable of 
gathering a large amount of information quickly in a form that is readily 
processable. 
Students were asked to respond to 28 questions designed to measure 





the stem: “How do you feel” and included: about writing for fun at home, 
when you write in school during free time, about writing during summer 
vacation, about writing instead of playing, about writing in school, about 
spending free time writing, when it‟s time for writing at school, explicit 
correction, recast, clarification request, metalinguistic clues, elicitation, and   
repetition. 
 Each question was read to the child and students indicated their 
attitude by marking one of four images of Garfield the Cat, ranging from 
very happy (score of 4) to very unhappy (score of 1). The items and the 
method of quantifying student responses (the four images of Garfield) were 
adapted from a scale for measuring attitudes toward writing developed by 
Kear, Coffman, Mckenna, & Ambrosio (2000). 
The instrument aims to determine the difference between students‟ 
writing attitudes with teacher‟s error correction and who do not get teacher‟s 
error correction. The blueprint of the questionnaire is below: 
Table III.3 
The blueprint of questionnaire for collecting the data of variable Y 
No. Indicators Numbers Total Items 
1 Writing for fun at home 1,2,15,16 4 
2 Spending free time at school writing 9,10,21,22 4 




4 Writing instead of playing 7,8,23,24 4 
5 Writing in school 11,12,27,28 4 
6 Spending free time at home writing 3,4,19,20 4 







When the questionnaire is ready to be scored, point values are 
assigned to the circled Garfield for each question. The “very happy” 
Garfield is assigned a score of 4. The “very upset” Garfield is received a 
score of 1. The response value will be summed with the highest possible 
total 112 (28 items x 4).  
F. Technique of Analyzing the Data 
To find out whether there is a significant difference between students‟ 
attitudes who get error correction and students‟ attitudes with non-teacher‟s 
error correction in writing narrative text, the writer will use independent 
sample t-test as the main technique to analyze the data for finding the 
significant difference between students‟ writing attitudes who get error 
correction and with non-teacher‟s error correction at senior high school 12 
Pekanbaru.  
According to Pallant (2010) an independent-samples t-test is used 
when a researcher wants to compare the mean score, on some continuous 
variable, for two different groups of participants. An independent-samples t-
test will tell the researcher whether there is a statistically significant 
difference in the mean scores for the two groups. In statistical terms, the 
writer will test the probability that the two sets of scores came from the 
same population. 
To analyze the data of this research, the writer will use SPSS Version 
17 for windows. Therefore, the different mean will be analyzed by using 


































to  : Table observation (significant level) 
Mx  : Mean of the Variable X 
My  : Mean of the Variable Y 
SDx : Standard Deviation of the Variable X 
SDy : Standard Deviation of the Variable Y 
N  : Number of the students 
1  : Constanta 
  The result of formula will be obtained statistically through the 
hypotheses bellow: 
 Ho: t0 < t-table. There is no significant difference between the students‟ 
writing attitude who get error correction and with non-teacher‟s 
error correction at the eleventh grade of senior high school 12 
Pekanbaru 
 Ha: t0 > t-table. There is a significant difference between the students‟ 
writing attitude who get error correction and with non-teacher‟s error 
correction at the eleventh grade of senior high school 12 Pekanbaru. 
Before analyzing the data from the questionnaire, the writer have to 
convert the raw score of the questionnaire into percentile rank by using the 







CONCLUSION AND SUGGESTION 
A. The Conclusion 
This research was conducted to find out whether there is a significant 
difference between the writing ability of students with teacher‟s error 
correction and with non-teacher‟s error correction of the tenth grade 
students at State  Senior High School 12 Pekanbaru or not. Based on what 
has been discussed, presented and analyzed in the previous chapters, the 
writer concluded that: 
1) The mean score of the students‟ writing attitude with teacher‟s error 
correction is 77.08. It is converted into percentile rank, the result is 
71
st
 and it is categorized   as positive writing attitudes. 
2) The mean score of the students‟ writing attitude who do not get 
teacher‟s error correction is 58.44. . It is converted into percentile 
rank, the result is 16
th
 and it is categorized negative writing attitudes. 
3) There is a significant there is a significant difference between the writing 
ability of students with teacher‟s error correction and with non-teacher‟s 
error correction of the tenth grade students at State Senior High School 12 
Pekanbaru. It can be seen that the percentile rank of the students‟ writing 
attitude with teacher‟s error correction is 71
st
. it is above the international 
standard norm (50
th
). It means the students‟ writing attitude with teacher‟s 





4) writing attitude who do not get teacher‟s error correction which is the 
percentile rank of the students‟ writing attitude with non-teacher‟s error 
correction is 16
th
 and it is below the international standard norm (50
th
). So 
that, the students‟ writing attitude who do not get teacher‟s error correction 
is relatively negative. 
B. The Suggestion 
Based on the finding, the writer would like to propose several 
suggestions, as follows: 
1. Teacher  
a) The English teacher should give more attention to the students 
especially in their writing attitudes, because writing attitudes affect 
student‟s attention and participation in learning writing.  
b) Teacher should give error correction to students‟ writing. Based on 
those findings, students with teacher‟s error correction have better 
writing attitudes than students who do not. So, if teacher gives 
error correction to students, it will be good for students.  
2. Student 
a) It is good for students to have positive writing attitudes, in order to 
make them easier in learning writing because they have good 
participation and attention in learning writing. 
b) Students should give their attention to their teachers‟ treatment for 






c) Students should do more practice in writing narrative composition 
by paying attention to their mistakes that is corrected by teachers to 
improve their skill in writing. 
3. Future researcher 
a) The findings of this research is still can be investigated by using 
another variable. 
b) Future researchers can use the references of this thesis for 
investigating writing attitudes. 
c) The different writing attitudes, positive and negative, can be 
investigated more deeply by future researchers in order to find the 
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